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MODULE THE POWER OF THE POWERLESS

Defining the Problem

We sometimes forget how important it is to help others who are less fortunate than ourselves, or need our assistance in some way. Small acts of friendliness or gestures of friendship can mean a great deal to those on the receiving end.

During the Second World War many lives were saved or lost due to small acts of assistance or failure to due so. To escape death at the hands of the Nazis the Jewish population of Europe and other persecuted minorities depended on the assistance and kindness of others. Ten of thousands of people, not targets of persecution themselves,  risked being imprisoned, sent to concentration camps or even killed to help those who were being persecuted. The number of people who actually helped, however, was quite small. Exact figures are not known but it is estimated that approximately one-tenth of one percent (0.1 %) of the populations of countries occupied by the Nazis actually helped those who were being persecuted. Most people did not get involved, and too many were indifferent to what was happening to their neighbors, colleagues, and fellow citizens. This made it much easier for the Nazis to carry out their politics of extermination. Given the risks, however, it is admirable that some people were willing to defy the Nazis and assist others who they often did not even know.

Many helpers from the Second World War commented later that at the time they were hardly aware that they were doing important work. Most of their actions were inspired by a sense of justice and good Samaritanism. For the most part these individuals were ordinary people who could hardly be distinguished from their neighbors who did little to help others. Research into what kind of people help does show that such individuals tend to be educated in such a way that personal responsibility is emphasized, Helpers also, more often than others, had helped others before. They had developed a history of helping other people, even in minor ways, and thus their help during the Second World War was a continuation of behavior they were already familiar with.

Various philosophers and various religions speak about the importance of standing up to help:

“To save one life is as if you have saved the world”

The Talmud

" Everything proceeds as if of its own accord, and this can all too easily tempt us to relax and let things take their course without troubling over details. Such indifference is the root of all evil." 

I Ching (BC 1150)

“All that is necessary for the forces of evil to win in the world is for enough good men to do nothing.”

Edmund Burke (1729-97, Irish-born British politician, writer) 
“ Throughout history, it has been the inaction of those who could have acted; the indifference of those who should have known better; the silence of the voice of justice when it mattered most; that has made it possible for evil to triumph”  

Haile Selassie (1892-1975, Ethiopian leader)
Length of module: 
part 1: three class periods to prepare




part 2: two class periods
Module Objectives:
Make students aware that small actions that help others can make a 

difference in the lives of those others.

Give students insight into the factors that determine whether people help others or not.

Show students that all of us can make a difference.

Help students reflect on their own helping behavior or lack of it. 

Provide students with an opportunity to help another person who can use their help.

Materials needed:
Ideally, the students should have access to the internet (one computer per 4 students). They will also need butcher paper or flip chart paper, markers, pen and paper, access to a telephone, a phone book, the Yellow Pages, map of the city.

Activities

PART 1:

Step 1

The students are assigned to pairs and given the following question to answer:

· Think of a situation in the past in which, without any gain for yourself, you helped somebody purely to help them.

Each couple is given ten – fifteen minutes to write their answers on a piece of paper.

Step 2

Next the responses are presented to the entire class. The teacher briefly summarizes the responses on the board. The teacher subsequently engages in a discussion with the class about the responses, focusing on the following questions:

· Why (what reasons) did the students help somebody else in these situations?

· What kind of people do they tend to help?

· What kind of people would they like to help, but do not manage to help? Why is this the case?

· What kind of feeling does it give them to help somebody else?

· What kinds of negative aspects are associated with helping other people?

Step 3

The class is divided into groups of five persons (to be called project groups). Each project group is now given the task of setting up a small-scale assistance project in their own neighborhood or city. The students will spend half a day helping somebody in their area that needs assistance.

It is important that this project is thoroughly prepared by the students. Older students (15-18 years of age) will most likely be capable of arranging most of the details themselves, while younger students will need more help from the teacher. 

To optimize the cooperation between the students and to prevent one student from dominating the following roles are assigned to the students:

Organizer:  distributes the tasks to the other group members, makes sure that each person is doing what he/she should be doing;

Contact person: arranges the communication with the person or organization that will be assisted, contacts the teacher if there are problems or questions, stays in contact with the other groups;

Reporter: presents the project to the class, responsible for the short report (afterwards) that needs to go to the person or organization being helped;

Material manager: makes sure that all materials needed to complete the project are available;

Timekeeper/ vibe watcher: makes sure that the group is working on time and that the deadlines are met, makes sure that the atmosphere is good in the group.

If there are less than five students in the project group then some students can assume more than one role.

Older students brainstorm about whom in their community could best use their assistance (in these groups of five). They write down their ideas on a piece of paper. The teacher goes from group to group to discuss the most useful ideas. If a group fails to arrive at feasible project the teacher can give the following examples:

· Nursing homes can always use volunteers to walk with the elderly, play games with them or read the newspaper to them

· Refugee Centers often use volunteers. Volunteers organize activities for the children, give language lessons and help in the library.

· The local homeless shelter might be able to use volunteers to help with cooking or cleaning.

The teacher has already prepared the first steps for the younger students by contacting appropriate organizations or individuals in advance. Students should only visit organizations and individuals that the teacher has contacted in advance. The students should call the contact people themselves if at all possible. Teachers should attempt to get the students to conduct their work, if possible, on the same day or in the same week.

Each (project) group contacts the person or organization of their choice. The older students should first assess the feasibility of their idea. Next, each (project) group needs to make arrangements that are clear for everybody with the organization/person of their choice. The students should attempt to adapt a professional attitude when making their appointment and during their work.  The following issues can be important:

· Who are they going to approach (the head of the organization, volunteer coordinator, an individual)?

· How do they get to the place they need to work?

· How should they address people?

· Do they need to dress in a certain way?

· Who is there contact person if they need help?

· Do they need to prepare something or take something with them?

Step 4

Each (project) group writes the following on flipchart or butcher paper:

· Who are they going to help?

· Why did they choose this person or this organization?

· When will they carry out their project?

· What kind of work will they be doing?

The sheet of paper can be made more pleasing to the eye by adding drawings, newspaper clippings, maps, photos, etc.

Step 5

Each (project) group presents its proposed project (using the sheet of paper) to the entire class and receives feedback.

Step 6

The projects are carried out.

Step 7

After a project group completes its project it briefly (appr. 10 minutes) presents its experiences to the classroom. After all the projects have been presented new groups are created. There are as many groups as there were projects. Each new group consists of one member of the project groups. The students now share their personal experiences with each other (so not group experience as a whole). Some things that can be discussed here include:

· Was the students well enough prepared, and if not - what could he/she have done better?

· What did the each student enjoy the most?

· What did each student find the most difficult?

· What did each student learn from this entire experience (the organizing and the project itself)?

· What would each student do differently if he/she had to do it again?

Step 8

Each student (separately) writes a short report about his/her personal experiences, focusing on one's feelings and thoughts.

Step 9

The teacher wraps up this part of the project, summarizing all of the experiences that the students have had.

PART 2:
The teacher briefly discusses the projects that the students have been involved in, and then leads a class discussion focusing on the following questions:

· Why do people help other people, also those who we perceive to be different than ourselves?

· Why do people need the help of other people?

· What kind of feeling do you get when you help other people?

· Is it easy or difficult to help other people?

Step 2

The teacher talks a little bit about the role of helpers during the Second World War. Those who helped Jews and other persecuted minorities during this period ran great risks. They knew that if they were caught they would be persecuted themselves. In general, across Europe, saving somebody from the Nazis  would mean imprisonment, being sent to a concentration camp or execution. The questions that will be addresses are:

· Why do the students think that certain individuals helped Jews and other persecuted people during the Second World war?

· What kind of people were the helpers during the Second World War?

Step 3

The class is divided into groups of three to five students. Each group has (ideally) access to at least one computer. If no computers are available then they will need access to other sources of information (e.g. in the school library).

Each group is assigned one of the people listed below. They need to get to know more about this person.

Story1:

The story of Sempo Sugihara:

http://www.eagleman.com/sugihara/ 
http://www.yad_vashem.org.il/yadvashem/visit/trees/sugihara.html 

http://www.students.haverford.edu/jadelman/Jews_Japan/introdiction.htm 

Story 2:

The story of Corrie ten Boom:  

http://www.soon.org.uk/true_stories/holocaust.htm 
http://www.usoe.k12.ut.us/curr/char_ed/chbldr/biographies/tenboom.html 
Story 3:     

The story of Miep Gies:  

http://www.msnbc.com/onair/nbc/dateline/MiepGies/Default.asp?cp1=1 

http://www.npr.org/programs/morning/miep.html
Story 4: 
The story of Jerzy Kozminski:   

http://www.adl.org/PresRele/chJew_31/2857_31html 
http://www.pbs.org/wgbh/pages/frontline/shtetl/righteous/gentilesbios.html
Other possibilities:  

Marion P.: 
http://www.libraryyale.edu/testimonies/excerpts/marionp.html  
Schindler's List: http://home8.inet.tele.dk/aaaa/AnneFrank.htm   

Amadeu de Sousa Mendes: http://www.angelfire.com/tx/filial/mendes.html
The students write down the most important information on a piece of paper. This information is copied so that each student in the group has a copy. 

Step 4:
New groups of four to five students are created. Each new group consists of representatives from the previous groups.

Each student tells the rest of the group the history of the person that his/her group was assigned (or selected). The students discuss (using a facilitator) the different reasons these people had for helping others, and what made it possible for them to help, and the manner in which they helped.

On a sheet of flipchart paper or butcher paper each (new) group writes down the names of the four persons and reasons, according to them, that these individuals helped others during the Second World War.

Step 5:

The contents of the sheets are discussed with the entire classroom. It should be made clear that these individuals had different reasons for helping and different methods of helping. For instance:

Sempo Sugihara: He helped through his professional position and through a strong moral conviction.

Corrie ten Boom: She had especially religious reasons for helping.

Miep Gies: It was her friendship with the Frank family that motivated her to help.

Jerzy Kozminski: He helped primarily by smuggling goods.

Step 6

The assignment is completed with a class discussion about the importance of helping others, in the past, and also today. The teacher might be helped in this discussion by the information contained on the following website:

http://fcit.coedu.usf.edu/holocaust/people/rescuer.htm
Further Classroom Follow-up:

A. Discuss the following question with the classroom:

How far would you go to stand up for what you believe in or defend your ideas?

The students should remember what the consequences are of their actions for themselves and others. Those who helped Jews during the Second World War were risking losing their jobs, imprisonment and even death. Sometimes the innocent families of helpers would also be punished.

B. Do students know of any passages from books or from their religion that encourages people to help others? First the teacher tries to get the students in the classroom to generate a list. 

Next the teacher shows the students the quotes listed at the beginning of this unit. Are they clear about what these quotes mean?

Next the students are broken up into small groups and are given the assignment of researching the web for famous quotes about indifference and helping. The following websites can be helpful in this search:

http://www.quoteworld.org
http://www.starlingtech.com/quotes/
http://www.quoteland.com/
C. The students are broken up into groups of four. Each group goes onto the internet and looks at the local or national newspapers from that week (alternatively the teacher brings the newspapers to school) to find two situations that exist in today's world where people are clearly in need of help (think for instance about refugees or victims of droughts). The students also search (using the internet if possible) for two historic situations where people needed the help of others to stay alive or to have their human rights and dignity respected (think for instance about slavery and apartheid). Each group lists their four situations on four separate index cards. 

The teacher goes from group to group to answer any questions or provide other assistance. 

The four cards in each group are passed to another group, so that the group now (ideally) has four new situations. The students discuss what they would do if they found themselves in a situation like this? If they were in this situation, who could they turn to for help? How would (or do) most people respond to the situations they have identified and why? Is there a small step that people could take (or could have taken) to make the situation a little better?

D. Conduct a role play in class. Small groups are created and each group chooses one of the situations identified in (C). The students first decide the different characters that need to be in the role play (e.g. the victim, the bystander, the perpetrator, the helper). They perform this role play, especially focusing on the reasons each of the persons in the role play has for his/her actions (or lack of action)

